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PREFACE

The ten months, October 1917 to July 1918, covered by this
volume are a period of intense and almost continuous activity,
and show how Gandhiji applies the principle of satyagraha to
meet situations which seem to have little in common among them.
His relatively easy success in Champaran had awakened interest
in his method, but the power and force of satyagraha had to
be tested more severely and demonstrated more convincingly be-
fore Gandhiji could think of applying it to national problems.
Two such experiments were conducted during the Ahmedabad
mill-hands’ strike of February-March and the Kheda satyagraha
of March-April 1918. Gandhiji’s part in the war effort illustrates
the other side of satyagraha, which means not only resistance to
injustice but goodwill for the enemy and readiness to co-operate
with him when the occasion demands. The period was thus a
crucial time when the lessons of satyagraha were learnt and taught
and the ground was prepared for Gandhiji’s assumption of national
leadership.

The Ahmedabad mill-hands’ strike was a unique episode in
some ways. Labour organization was yet new to the country
and the theory of class struggle which inspired the movement in
Europe was practically unknown. Gandhiji had seen in South
Africa and heartily disliked a labour agitation inspired by hosti-
lity to employers and the Government, and the experience had
only strengthened his faith in the power of non-violence to solve
all problems of human relationship. The Ahmedabad struggle
offered him an opportunity to test and prove this faith and was
inspired by an active desire to harmonize the interests of the em-
ployers and the workers and handle occasions of friction in a man-
ner which would not generate bitterness. The mill-hands in
Ahmedabad demanded a commensurate wage increase to make
up for the special war-time allowance arbitrarily withdrawn by the
mill-owners. Gandhiji was not anxious to precipitate an agitation.
Appealing to the employers to bind the workers with the “silken
thread of love” (p. 115), he succeeded, on February 14, in get-
ting an arbitrator appointed to look into the problem. On the
other side, he roused the workers to a sense of their rights, but
took care to pledge them, at the same time, to the avoidance, of
violence in any form. When an open struggle became inevitable
Gandhiji threw his weight on the side of the workers and took
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over active leadership. He issued daily bulletins intended to edu-
cate both the workers and the employers, exhorting the former
to conduct their struggle in the spirit of satyagraha and calling
for a change of heart in the latter. He recalled the struggle of
Indians in South Africa and the martyrdom of Valliamah and
Hurbatsingh. He reminded the workers of their own shortcomings
and taught them to look upon the struggle for increase in wages
as part of a larger effort to improve their way of life. When
he noticed signs of their weakening in the face of hardships, he
undertook an indefinite fast to demonstrate his readiness to die for
their cause. Though he made it clear to everyone concerned that
the fast was not intended to put pressure on the mill-owners, he
admitted that it could not but have such an effect and, therefore,
when the latter yielded, Gandhiji refused to take full advantage of
the situation and press for a complete acceptance of the workers’
demands. His stand possibly antagonized a section of the workers
for a while, but he succeeded in pacifying them. The conclusion
of the struggle thus embodied the spirit of compromise which was
always an integral element in Gandhiji’s conception of satyagraha.

Almost before he was out of the mill-hands’ strike, Gandhiji
was faced with the possibility of his first serious conflict with the
authorities. Crops had sustained serious damage owing to floods
in Kheda district in Gujarat and the local public workers felt
that the situation warranted whole or partial remission of revenue
under the Revenue Code. But the Government was unresponsive
to popular feeling in the matter. Gandhiji’s advice was sought
while he was still in Champaran. On his return from there, he
actively interested himself in the people’s grievance. After a first-
hand study of the crop situation, he came to the conclusion that
the popular demand for remission was justified. However, repre-
sentations to the authorities made no change in their unsympathetic
attitude. Gandhiji then advised active resistance on the part of
the people. “It seems self-evident to me that there is nothing
unlawful if, to express one’s sense of injustice, one refuses to pay a
tax, in a perfectly civil manner, and lets it be collected [forcibly]”’
(p. 217). On March 22, addressing a meeting at Nadiad, he
invited the people to take a pledge to refuse payment of revenue,
making the local grievance a matter of wider principle. He
observed, “. . . in this country, it has become a practice with
the Government to insist that it is always in the right. It is
intolerable that, however just the people’s case, the Government
should have its own way. Justice must prevail and injustice yield”
(p. 277). In almost every speech he made during the struggle,



[vii]

he drew attention to this wider significance and sought to educate
the people in the democratic spirit which should inform the
Government’s dealings with them. He wanted the people to culti-
vate a sense of sacrifice. ‘‘All nations which have risen have done
so through suffering” (p. 277). Again, “Authority is blind and
unjust. A Government that says that such authority must be res-
pected cannot last” (p. 323). “No King,” he told them further,
“can remain in power if he sets himself against the people. I have
taken it as the chief mission of my life to prove this” (pp. 328-9).
Referring to the Commissioner’s address at a meeting on April
12, which he had advised the people to attend, he felt compelled
to say that it was “‘the sacred duty of every loyal citizen to fight
unto death against such a spirit of vindictiveness and tyranny”
(p. 340).

On April 25, the authorities showed evidence of a change of
policy, if not of heart. Orders were issued that, if those who were
in a position to do so paid up the arrears, those who were not
would be exempted. When the orders were publicized early in
June, Gandhiji accepted them, though he felt and declared that
the concession lacked grace. The gains by way of actual relief
were insubstantial, but the people had acquired a spirit of fear-
lessness and a consciousness of their strength to employ satyagraha
whenever necessary. This, to Gandhiji’s mind, was sufficient re-
ward for the suffering which the struggle had entailed.

The end of the Kheda struggle must have come to Gandhiji
as a relief since it left him free to give his attention to the larger
question of war effort as a national issue and demonstrate his
readiness, as a satyagrahi, to help the Government. Believing still
in the usefulness of the British connection to India and allowing
his chivalrous instinct to prevail for the moment over a purely
logical interpretation of his doctrine of non-violence, Gandhiji
offered his services to the Empire. Politically, he hoped, co-opera-
tion in the war effort would have its effect on the better side of
the British character and, in any case, generate sufficient strength in
the country to make it impossible for the British Government to
ignore the national aspiration for Home Rule. Overcoming his
initial hesitation, he attended the Viceroy’s War Conference in
Delhi on April 28 and made up his mind to work actively for the
war effort. On May 25, he publicly advocated enlistment in
the army. Tilak and other leaders had reservations as to the
wisdom of unconditional co-operation. The situation must have
been more than embarrassing to Gandhiji when, at the Provincial
War Conference in Bombay on June 10, Lord Willingdon, the
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Governor, stopped Tilak and Kelkar from proceeding with their
speeches. Gandhiji took up the matter with the Governor and
told him in so many words that his action was a serious blunder.
He led in the public disapproval of the Governor’s tactless be-
haviour and demanded an apology for what he considered an
affront to the nation. Nevertheless, he called for co-operation in
the war effort and went to the length of undertaking a strenuous
recruiting campaign in Kheda district, with unhappy consequences
for his health. The apparent inconsistency of the apostle of non-
violence recruiting for the army invited comment even from
friends and he had to explain, what he repeated time and again
afterwards, that non-violence cannot be invoked to shield cowar-
dice, that he himself would refrain from violence in all conceivable
circumstances, but would advise others, who did not share his be-
lief in the supremacy of non-violence, not to shrink from violence
out of fear or weakness. If the Indian people, he argued, wanted
the benefits of the British connection, they must help to defend the
Empire. However, he put his faith exclusively in satyagraha for
realizing the country’s political aspirations. ‘It is our supreme
duty”’, he wrote to a public worker, ““to take every occasion to
show in action the wonderful power of satyagraha” (p. 144).
Again, in his speech at Indore, on March 30, he declared: “If we
can ensure the deliverance of India, it is only through truth and
non-violence’ (p. 299). Gandhiji felt, all the same, the complexi-
ties of the moral issues involved in pursuing the non-violent way
in human affairs. “One cannot climb the Himalayas in a straight
line. Can it be that, in like fashion, the path of non-violence,
too, is difficult?” (p. 516).

Small matters claimed the same earnest attention from
Gandhiji as did big national issues. He tried to put the conten-
tious question of cow-protection in better perspective by relating it
to a compassionate concern for the welfare of the animal world.
His constructive approach to the problem is revealed in his em-
phasis on improved breeding, humane treatment of bullocks,
setting up of model dairies and so on. Another problem which
had come to engage more and more of his attention was that of
education. He was unhappy for several reasons with the edu-
cational system established by the British, but his main objection
was to the unnatural importance given to English by its being
made the medium of instruction. He spoke and wrote on the
abolition of the practice of untouchability and acceptance of
caste restrictions only in the measure that they promoted self-
control.
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In all his multifarious activities, Gandhiji was sustained by a
burning love for India. “Only if I die for India shall I know
that I was fit to live” (p. 43). He was impatient to deliver his
message to the country while his influence was in the ascendent.
But he was aware of his limited experience of Indian conditions
and felt his way in politics rather cautiously. Presiding over the
Gujarat Political Conference on November 3, 1917, he described
himself as ‘““a baby of two years and a half in Indian politics. I
cannot trade here on my experience in South Africa” (p.48). Yet he
had to be in political life. Asked by Montagu the reason for this,
he had replied that otherwise he could not do his religious and
social work, adding later : “I think the reply will stand good to
the end of my life”” (p. 478). The abysmal poverty of the country
weighed on his mind day and night, all the more so since the
people seemed helpless to do anything about it. Political freedom
was essential for progress in all other spheres too and he wanted
the country to have the right to err. ‘“He who has no right to
err can never go forward. . . The freedom to err and the power to
correct errors is one definition of swaraj” (p. 54). He subordinated
all other public concerns to the one central aim of securing swaraj
for the country, and welcomed the Montagu-Chelmsford Re-
forms as a step towards it.

A notable feature of this volume is the large number of
letters covering over one third of it. Addressed to close relatives,
co-workers and associates in India and in South Africa, to friends,
public workers, academicians, editors, officials at all levels and
politicians of all schools, the letters reveal Gandhiji’s political and
other concerns blending with his human interest in the corres-
pondents. As his circle of personal and political contacts widens
and public work becomes ever more strenuous, his concern for
individual men and women seems, if anything, to grow deeper
and more active.
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NOTE TO THE READER

In reproducing English material, every endeavour has been
made to adhere strictly to the original. Obvious typographical
errors have been corrected and words abbreviated in the text spelt
out. Variant spellings of names have, however, been retained as in
the original.

Matter in square brackets has been supplied by the Editors.
Quoted passages where these are in English have been set up in
small type and printed with an indent. Indirect reports of speeches
and passages which are not by Gandhiji have been given in small
type.

While translating from the Gujarati, Marathi or Hindi, efforts
have been made to achieve fidelity and also readability in English.
Where English translations of these are available, they have been
used with such changes as were necessary to bring them into
conformity with the original.

The date of an item where available or could be inferred has
been indicated at the top right-hand corner; if the original is un-
dated, the inferred date is supplied within square brackets, with
reasons where necessary. The date given at the end of an item
alongside of the source is that of publication.

References in footnotes to Volume I of this series are to the
August 1958 edition. References to An Autobiography or the Story of
My Experiments with Truth cite only the Part and Chapter in view of
the varying pagination in different editions.

In the source-line, the symbol S. N. stands for documents avai-
lable in Sabarmati Sangrahalaya, Ahmedabad; G.N. refers to
those available in the Gandhi Smarak Nidhi and Sangrahalaya,
New Delhi; C. W. denotes documents secured by the Collected
Works of Mahatma Gandhi; and N.A.I. refers to the National
Archives of India.

The Appendices provide background material relevant to the
text. A list of sources and a chronology for the period covered by
the Volume are also provided at the end.
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1. LETTER TO KOTWAL

MoOTIHARI,
Aso Vad 9 [October 9, 1917]1

BHAISHRI KOTWAL?,

I have your letter. I hope you got my telegram3?. I wanted
to write immediately but could not. And then I was on the
move all the time and so could not write.

You have had to suffer much. If you see matters in the right
light, you will be the better for the suffering. You lost your
daughter, then your mother; now, India is all you have, call
her daughter or mother, what you will. You can get much from
her and give her much. You will receive a hundred times more
than you give. She is a Kamadhuk*, but how can she yield milk
if we don’t so much as feed her with hay? What you may give
and how, we shall consider when you are here.

If you agree to come over here, I am here up to the 20th
at any rate. After that, there will be some moving about.

I have one speech® of mine with me, which I am sending.
Others I shall send when I receive copies.

Accompanying me are Ba® Devdas’ and Avantikabehn, as
also her husband Baban Gokhale, and some others.

Vandemataram8 from
MoOHANDAS

From a photostat of the Gujarati original in Gandhiji’s hand: G.N. 3613

I After completion of the inquiry into conditions of the indigo labour
in Champaran, Gandhiji returned to Motihari from Ranchi on the night of
October 8, 1917.

2 An associate of Gandhiji at Tolstoy Farm, in South Africa

3 This is not available.

4 Sacred cow which, according to fable, yielded all that one desired.

5 This is not available.

6 Kasturba (1869-1944); Gandhiji’s wife

7 Devdas Gandhi (1900-57); youngest of Gandhiji’s sons; was associated
with Gandhiji in most of his public activities and suffered imprisonment; Editor,
The Hindustan Times, 1940-57

8 “Salutations to the motherland!” This had become a national slogan ever
since Bankim Chandra Chatterjee’s poem beginning with this phrase, in Anand-
math, was adopted as a national song by the Indian National Congress.
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2. SPEECH ON COW PROTECTION, BETTIAH!

[About October 9, 191772

I am thankful to the Gaurakshini Sabha and to you all for
inviting me to lay the foundation-stone of the gaushala® in this
town. For the Hindus, this is sacred work. Protection of the cow
is a primary duty for every Indian. It has been my experience,
however, that the way we set about this important work leaves
much to be desired. I have given some thought to this serious pro-
blem and wish to place before you the conclusions I have formed.

These days cow protection has come to mean only two things:
first, to save cows from the hands of our Muslim brethren on
occasions like the Bakr-i-Id* and, secondly, to put up gaushalas for
decrepit cows.

We do not go the right way to work for protecting the cows
against our Muslim brethren. The result has been that these two
great communities of India are always at odds with each other
and cherish mutual distrust. Occasionally, they even fight. The
riot at Shahabad a few days ago bears out my statement. The
problem calls for some serious thinking on the part of both the
communities. Hundreds of Hindu friends indulged in rioting and
looted the property of innocent Muslims. What virtue could
there be in this ? In fact, it was a very sinful thing to do.

The activities of the Gaurakshini Sabha result in a far
larger number of cows being killed than are saved. Hinduism atta-
ches special importance to non-violence. It is the very opposite of
religious conduct to kill a Muslim in order to save a cow. If we
wish the Muslims not to kill cows, we should bring about a change
of heart in them. We shall not succeed by force. We should reach
their hearts with prayer and entreaty and achieve our purpose by
awakening their sense of compassion. In adopting this course, we
should take a pledge that, while seeking to protect the cows, we

1 The meeting was held under the auspices of the Gaurakshini Sabha at
Bettiah, a small town in the Champaran district of Bihar, about 25 miles
from Motihari.

2 The date is inferred from the reference, in the speech, to the communal
riots in Shahabad, Bihar, which occurred between September 28 and October 9.

3 Institution for care of infirm and disabled cows

4 A Muslim festival



SPEECH ON COW PROTECTION, BETTIAH 3

shall bear no ill-will or malice towards Muslims or be angry with
them or fight with them. It is when we have taken up such a
reassuring attitude that we shall be qualified to raise the matter
with them. It should be remembered that what we regard as sin
is not seen in the same light by our Muslim brethren. On the con-
trary, for them it is a meritorious act to kill cows on certain occa-
sions. Every person should follow his own religion. Ifit were true
that killing of cows was enjoined by Islam, India would have had
no genuine peace any time; as I understand the matter, however,
killing of cows on occasions like Bakr-i-Id is not obligatory, but
Muslim friends imagine it their duty to do so when we seek to
prevent them by force. Be this as it may, I have no doubt in my
mind that this problem can be solved only by tapascharyal. The
height of tapascharya on such occasions is to lay down one’s life
for the sake of cows.

However, all Hindus are not qualified for such supreme
tapascharya. Those who want to stop others from sinning must be
free from sin themselves. Hindu society has been inflicting ter-
rible cruelty on the cow and her progeny. The present condition
of our cows is a direct proof of this. My heart bleeds when I see
thousands of bullocks with no blood and flesh on them, their bones
plainly visible beneath their skin, ill-nourished and made to carry
excessive burdens, while the driver twists their tails and goads them
on. I shudder when I see all this and ask myself how we can
say anything to our Muslim friends so long as we do not refrain
from such terrible violence. We are so intensely selfish that we
feel no shame in milking the cow to the last drop. If you go to
dairies in Calcutta, you will find that the calves there are forced
to go without the mother’s milk and that all the milk is extracted
with the help of'a process known as blowing. The proprietors and
managers of these dairies are none other than Hindus and most of
those who consume the milk are also Hindus. So long as such dai-
ries flourish and we consume the milk supplied by them, what right
have we to argue with our Muslim brethren? It should be borne
in mind, besides, that there are slaughter-houses in all the big
cities of India. Thousands of cows and bullocks are slaughtered in
these. It is mostly from them that beefis supplied to the British.
Hindu society keeps silent about this slaughter, thinking that it is
helpless in the matter.

1 Originally, constant meditation, such as by ancient sages, on the
Supreme in search of enlightenment; here, persistent and painstaking endea-
vour
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As long as we do not get this terrible slaughter stopped, I
think it is impossible that we can produce any effect on the hearts
of Muslims or protect the cows against them. Our second task,
therefore, is to carry on agitation among our British friends. We
are in no position to use brute strength against them. They also
should be won over by tapascharya and gentleness. For them eating
of beef is no religious act. It should be easier to that extent to
persuade them. It is only after we have rid ourselves of the taint
of violence which I mentioned earlier and have succeeded in per-
suading our British friends not to eat beef and kill cows and bullocks,
it is only then that we shall be entitled to say something to our
Muslim friends. I can assure you that, when we have won over
the British, our Muslim brethren will also have more sympathy
for us and perform their religious rites with some other kind of
offering. Once we admit that we are also guilty of violence, the
working of our gaushalas will change. We shall not reserve them
merely for decrepit cows but maintain there well-nourished cows
and bullocks as well. We shall endeavour to improve the breed
of cattle and will also be able to produce pure milk, ghee, etc. This
is not merely a religious issue. It is an issue on which hinges
the economic progress of India. Economists have furnished ir-
refutable figures to prove that the quality of cattle in India is so
poor that the income from their milk is much less than the cost
of their maintenance. We can turn our gaushalas into centres for
the study of economics and for the solution of this big
problem. Gaushalas cost a great deal and at present we have to pro-
vide the expenses. The gaushalas of my conception will become
self-supporting in future. They will not be located in the midst of
cities. We may buy land in the neighbourhood of a city to the
tune of hundreds of acres and locate these gaushalas there. We
can raise on this land crops to serve as fodder for the cows and
every variety of grass. We shall find good use for the valuable
manure they yield by way of excrement and urine. I hope you
will all give the utmost thought to what I have said. The Gau-
rakshini Sabha in Motihari has accepted this suggestion. It is my
request, in the end, that both these institutions come together and
undertake this big task.

[From Gujarati]

Goseva



3. LETTER TO CHHAGANLAL GANDHI

MOoOTIHARI,
CHAMPARAN,
October 10, 1917

CHI. CHHAGANLAL!,

I have your letter. I take it that you will come to Broach.
West? keeps on shouting for books. It will be good if you send him
a dictionary and other suitable books from time to time. Also, send
Doctor’s? Gujarati book for sale there. Let him keep the proceeds.
I have received copies here.

How is it that Prabhudas* does not recover?

Blessings from
Baru

From the original postcard in Gujarati in Gandhiji’s hand: C.W. 5644.
Courtesy: Chhaganlal Gandhi

4. LETTER TO MAGANLAL GANDHI

MoTIHARI,
Tuesday [October 16, 1917]

CHI. MAGANLALS,

It is not surprising that the sight of funeral pyres made you
momentarily nervous. If men had some rule and discipline in their
lives, death would come at the right time and funeral pyres would
take their natural course. We are upset when a storm brings down
unripe fruit. We are content to see ripe fruit fall. The same is

1 Gandhiji’s nephew and co-worker; assisted Gandhiji on the Gujarati
section of Indian Opinion in South Africa

2 Albert Henry West, whom Gandhiji first met at a vegetarian restaurant
in Johannesburg. He worked with Gandhiji and was the printer of Indian
Opinion at the Phoenix Settlement, of which his wife, mother and sister also
became inmates. Later he joined the passive resistance movement and suffered
imprisonment.

3 Dr. Pranjivan Jagjivan Mehta, a friend of Gandhiji since his student days
in London; financed many of Gandhiji’s schemes

4 Prabhudas Gandhi, son of Chhaganlal Gandhi

5 Chhaganlal Gandhi’s brother and a close associate of Gandhiji
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the case with human lives. When people die in consequence of
calamities such as the plague, we take the thing to heart. It is
satyayuga' when such things don’t happen. It is for us to bring
about the times when there will be no reason to fear death. If we
do our best, satyayuga will have dawned for us. We should always be
prepared for death and live without fear. To teach one to live such
a life—that is the aim of the Ashram?. You are all doing some-
thing great indeed. It is an excellent thing to live in tents and put
up with hardships. If we had stayed on in the bungalow, we
would have had to hang our heads in shame. Living in tents,
you are all getting beaten into shape. You are being educated.
You are setting an example. You are learning to fight it out
with Nature. Anyone who resolves to live such a life can do so.
I am in good cheer. I shall be able to go to the Ashram only
after I have finished with Broach.
Blessings from
Baru

From the Gujarati original in Gandhiji’s hand: C.W. 5718. Courtesy:
Radhabehn Choudhri

5. SPEECH AT RECEPTION BY MERCHANTS, BROACH?
[After October 19, 1917]

Merchants always have the spirit of adventure, intellect and
wealth, as without these qualities their business cannot go on.
But, now, they must have the fervour of patriotism in them. Patrio-
tism is necessary even for religion. If the spirit of patriotism is
awakened through religious fervour, then, that patriotism will shine
out brilliantly. So it is necessary that patriotism should be
roused in the mercantile community.

The merchants take more part in public affairs now-a-days
than before. When merchants take to politics through patriotism,
swaraj is as good as obtained. Some of you might be wondering
how we can get swaraj. I lay my hand on my heart and say that,
when the merchant class understands the spirit of patriotism, then

1 Age of truth, the “Golden Age”

2 Satyagraha Ashram, founded by Gandhiji in June 1917, on the banks of
the river Sabarmati near Ahmedabad

3 Gandhiji was presented with an address of welcome by the merchants
during his visit to Broach. Presumably, the speech was made in Gujarati.
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only can we get swaraj quickly. Swaraj then will be quite a
natural thing.

Amongst the various keys which will unlock swaraj to us, the
swadeshi! vow is the golden one. It is in the hands of the merchants
to compel the observance of the swadeshi vow in the country, and this
is an adventure which can be popularized by the merchants. I
humbly request you to undertake this adventure and then you will
see what wonders you can do.

This being so, I have to say with regret that it is the merchant
class which has brought ruin to the swadeshi practice and the swa-
deshi movement in this country. Complaints have lately risen in
Bengal about the increase of rates, and one of them is against
Gujarat. It is complained there that the prices of dhotis have been
abnormally increased and dhotis go from Gujarat. No one wants
you not to earn money, but it must be earned righteously and not
be ill-gotten. Merchants must earn money by fair means. Unfair
means must never be used.

India’s strength lies with the merchant class. So much does
not lie even with the army. Trade is the cause of war, and the
merchant class has the key of war in their hands. Merchants raise
the money and the army is raised on the strength of it. The power
of England and Germany rests on their trading class. A country’s
prosperity depends upon its mercantile community. I consider it
as a sign of good luck that I should receive an address from the
merchant class. Whenever I remember Broach, I will enquire if
the merchants who have given me an address this day have
righteous faith and patriotism. If I receive a disappointing reply,
I will think that merely a wave of giving addresses had come over
India and that I had a share in it.

Speeches and Writings of Mahatma Gandhi

! Literally, belonging to one’s own country; here, with reference to goods;
the movement for boycott of foreign goods was started after the partition of
Bengal in 1905; vide Vol. V, p. 92.



6. SPEECH AT SECOND GUJARAT EDUCATIONAL
CONFERENCE

Broacs,
October 20, 1917

Gandhiji prefaced the speech with an apology to the audience:

As it is already late, reading my speech will proceed beyond
the time-limit fixed for it. I read it because I am under pres-
sure from friends here to do so. When preparing the speech, I
took the utmost care to see that it briefly expressed all that I wish-
ed to say, but it has become longer than I expected. I hope to be
excused, therefore, if in reading it I exceed my time.

Gandhiji then read the speech from a printed text.!

DEAR SISTERS AND BROTHERS,

You have done me a great honour in selecting me to be the
President of this Conference. I know that I do not have the neces-
sary learning for this office. I know, too, that my work in other
spheres in the service of our country does not, and cannot, qualify
me for the honour you have conferred on me today. I have but
one qualification for it, that I would not, I am perfectly sure, be
content with anything but the first place in a contest for demon-
strating one’s love for Gujarati. Indeed, it is because I am confi-
dent of this that I have accepted this onerous responsibility. I hope
that the generosity which has prompted you to give me this honour
will also prompt you to forgive all my shortcomings, and help me
in this work—which is as much yours as mine.

This Conference is but a year old. Just as, in the case of a
great man, we often find indications of his future greatness even
in his infancy, so it is with this Conference. I have read the report
of its work for the last year. It is a report which would do credit
to any institution. The Secretaries are to be congratulated on having
prepared and published this valuable report in time. It is our good
fortune that we have such able secretaries. To those who have
not yet read this report, I suggest that they do so and ponder
over it.

I The translation which follows is reproduced from True Education, with
some changes intended to bring it into closer conformity with the Gujarati
original.
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The death of Shri Ranjitram Vavabhai! last year has been
a great loss to us. It is a matter of deep regret that a man of letters
like him was snatched away from our midst in the prime of life;
this should make us pause and think. May God grant peace to the
departed soul. I would request the members of his family to take
strength in the thought that we all share their grief.

The organization? which has called this Conference has set
three aims before itself:

1. To create and give expression to public opinion on ques-

tions of education.

2. To carry on propaganda in regard to educational questions

in Gujarat.

3. To undertake concrete activities for promoting educa-

tion in Gujarat.

I shall endeavour to place before you the results of my
thinking, such as it has been, on these three aims.

It should be obvious to everyone that the first thing to do in
this connection is to come to a definite decision about the medium
of instruction. Unless that is done, all other efforts, I fear, are
likely to prove fruitless. To impart education without first consi-
dering the question of the medium of instruction will be like
raising a building without a foundation.

On this point, two views prevail among educationists. Some
hold that education should be imparted through the mother
tongue; that is, through Gujarati. Others contend that it should
be imparted through English. Both parties are honest in their
views, for both have the welfare of the country at heart. But mere
good intentions are not enough to gain the end we desire. It is the
experience of the world that good intentions do occasionally take
us to unworthy places. We must, therefore, critically examine both
these views and, if possible, come to a unanimous decision on this
great and important question. There is no doubt whatsoever that
the issue is of the utmost importance and we cannot consider it
too carefully.

This question concerns the whole of India. But each Presi-
dency or Province may decide this matter for itself. It is erroneous
to think that, until unanimity has been reached about it, Gujarat
cannot go ahead by itself.

I Ranjitram Vavabhai Mehta (1882-1916); in appreciation of his active
literary interests, a gold medal has been instituted in Gujarat and awarded
annually for outstanding achievements in the field of letters or the arts.

2 Broach Kelavani Mandal
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We can, however, solve some of our difficulties by consider-
ing what they have done about it in other Provinces. At the time
of the Bengal partition!, when the spirit of swadeshi was at its height,
an effort was made there to impart education through Bengali. A
national school?> was also started. Money poured forth in plenty.
But the experiment failed. In my humble opinion, the sponsors
of the movement had no faith in their experiment. The teachers
were in the same pitiable condition. In Bengal, the educated
classes are blindly in love with English. It has been suggested that
the progress made by Bengali literature in recent times is mainly
due to the profound knowledge of English language and literature
among the Bengalis. But the facts are against this assumption.
The bewitching style of our beloved poet—Rabindranath Tagore?
—does not owe its excellence to his knowledge of English. Its
source lies rather in his love for his own language. Gitanjali was
originally written in Bengali. This great poet always uses his
mother tongue when in Bengal. The great speech he recently made
at Calcutta on present-day conditions in India was in Ben-
gali. Among those who went to hear him were some of the most
prominent men and women from his part of the country. And I
have been told by those who heard him on the occasion that he
kept the audience literally spell-bound for an hour-and-a-half
with the flow of nectar-like stream of words. He has not borrowed
his ideas from English literature. He says, he has acquired them
from the atmosphere of this country. He has culled them from the
Upanishads®. It is our glorious Indian sky which has inspired him.
I believe it is the same with other Bengali authors.

When Mahatma Munshiram’, serene and sublime like the
Himalayas, speaks in Hindi, men, women and children alike enjoy
listening to him and follow him. He has reserved his English for

1Tn 1905, on grounds of administrative convenience, Bengal was divided
into two provinces, one of which was predominantly Hindu and the other,
Muslim. The partition, which raised a storm of protest throughout India and led
to the movement for boycott of British goods, was finally annulled in 1911.

2 A council and a society for promotion of national education were set up.

3 1861-1941; was awarded Nobel Prize for Literature, in 1913, for Gitanjali;
founder of Santiniketan and Vishwabharati University

4 Concluding portions of the Veda, the Vedanta; though they do not re-
present any system, they expound a discernible unity of thought and purpose
and bring out a vivid sense of spiritual reality.

5 Better known as Swami Shraddhanand, founder of the Gurukul at
Kangri, near Hardwar, a residential school for imparting education in the tradi-
tional Indian style through close communion with a guru
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his English friends. He does not make his [Hindi] speeches with
English phrases in his mind.

It is said that the English of the revered Madan Mohan Mala-
viya!, who, though a householder, has dedicated his all to the
country, shines like silver. Even the Viceroy has to take note of
anything that Malaviyaji says. But, if his English is like shining sil-
ver, his Hindi, the flow of the Ganga that it is, shines like gold even
as the latter does when flowing down from Mansarovar.

These three great speakers have acquired this power of elo-
quence not from their knowledge of English but from the love of
their own language. Swami Dayanand? did great service to Hindi
not because he knew English but because he loved the Hindi lang-
uage. English had nothing to do with Tukaram® and Ramadas*
shedding lustre on Marathi. Premananda’> and Shamal Bhatt¢
and, recently, Dalpatram’, have greatly enriched Gujarati litera-
ture; their glorious success is not to be attributed to their know-
ledge of English.

The above examples prove beyond doubt that, for the en-
richment of the mother tongue, what is needed is not knowledge
of English but love for one’s own language and faith in it.

We shall arrive at the same conclusion by examining the
growth and development of various languages. A language mirrors
the character of the people who use it. We acquire information
about the manners and customs of the Negroes of South Africa by
studying their native tongue. A language takes its form from the
character and life of those who speak it. We can say without hesi-
tation that the people whose language does not reflect the quali-
ties of courage, truthfulness and compassion are deficient in those
virtues. Importing of words expressive of courage or compassion
from other tongues will not enrich or widen the content of a lang-
uage nor make its speakers brave and kind. Courage is not to be

1 1861-1946; edited Hindustan, 1887-9, Indian Union, 1889-92, Abhyudaya,
1907-9; President, Indian National Congress, 1909 and 1918; founded the
Benares Hindu University in 1916, and was its Vice-Chancellor during 1919-40;
member, Imperial Legislative Council, 1910-20; attended the Round Table
Conference in London, 1931-2

2 Swami Dayanand Saraswati (1824-83); founder of the Arya Samaj

3 & 4 Saint-poets of Maharashtra

5 1636-1724; Gujarati poet; his narrative poems represent the highest
achievement in Gujarati literature during the pre-British period.

6 1700-65; Gujarati poet; a stanza from one of his poems became Gan-
dhiji’s ““guiding principle’; vide An Autobiography, Part I, Ch. X.

7 Dalpatram Dahyabhai Travadi (1820-1892)
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had as a gift; if it is there within, covered with rust though it be, it
will shine forth when that covering disappears. In our own mother
tongue, we find a large number of words denoting an excess of
meekness, because we have lived under subjection for many
years. Similarly, no other language in the world has as many
nautical terms as English. Supposing that an enterprising Gujarati
writer were to render books on the subject from English into
Gujarati, it would not add one whit to the range and power of our
language, nor would it in any way increase our knowledge of
ships. But as soon as we start building ships and raise a navy, the
necessary technical phraseology will automatically establish itself.
The late Rev. Taylor has expressed this same view in his book
on Gujarati grammar. He says:

One frequently hears people arguing whether the Gujarati language
is perfect or imperfect. There is a proverb saying: “As the king, so the
people”, and another ‘‘As the teacher, so the disciple”. In the same
way, we might say, ‘“As the speaker, so the language”. It does not appear
that poets like Shamal Bhatt and others ever felt handicapped in expres-
sing the innumerable thoughts in their minds because of any sense of
deficiency in Gujarati. Indeed, they displayed such fine discrimination
in the disposing of new and old words that whatever they said or wrote
passed into currency and was incorporated in the speech of the people.

In some respects, all the languages of the world are imperfect. When
speaking of things beyond man’s limited intellect, of God and Eternity,
we shall find every language imperfect. Language is but a function of
man’s intellect. Hence, when the intellect fails to reach out to or fully
comprehend a subject, the language [expressing the thought] will be im-
perfect. The general principle concerning a language is that the ideas
which find expression in it reflect the minds of the people who speak it.
If the people are courteous, so is their language; if the people are foolish,
the language is equally so. An English proverb says: ‘A bad carpenter
quarrels with his tools.” Those who complain of the imperfection of their
language often do much the same. A student with a smattering of the
English language and English learning may feel tempted to think that Guja-
rati is imperfect, for an accurate translation from English into one’s own
mother tongue is difficult. The fault does not lie with the language but with
the people who use it. Inasmuch as the people do not practise exercising
their judgment to follow new expressions, new subjects and new styles,
the writer hesitates to use them. Who will be foolhardy enough to sing
in front of a deaf man? As long as the people are not ready to discri-
minate between good and bad, or new and old and evaluate things aright,
how can we expect a writer’s genius to blossom forth?
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Some of those who translate from English seem to labour under the
impression that they have imbibed Gujarati with their mother’s milk and
learnt English through study and are, therefore, perfect bilinguists. Why,
they ask, should they study Gujarati? But surely acquisition of proficiency
in one’s own language is more important than the effort spent over master-
ing a foreign one. Look up the works of poets like Shamal and others.
Every verse bears evidence of study and labour. Gujarati may seem im-
perfect before one has struggled with it, but afterwards one will find it
mature enough. He whose effort is half-hearted will wield the language
but imperfectly; the writer or speaker whose effort is unsparing will like-
wise command Gujarati that is perfect; nay, it may even be polished. Guja-
rati, of the Aryan family, a daughter of Sanskrit, related to some of the
best languages—who dare call her undeveloped?

May God bless her! May she speak, till the end of ages, of wis-
dom and learning ever the best and of true religion. May God, the
Creator, grant us that we hear her praises from the mother and the stu-
dent, for ever and for ever.

Thus, we see that the failure of the movement to impart edu-
cation through the medium of Bengali in Bengal does not show
any inherent imperfection in that language or the futility of such
an effort. We have considered the point about imperfection; as
for futility, the experiment in Bengal does not prove it. If anything,
it only shows the incompetence of those who made the effort, or their
lack of faith in it.

In the North, Hindi is certainly making good progress. But a
persistent effort to use it as the medium of instruction has been
made only by the Arya Samajists in the gurukulas.

In Madras, the movement for using the mother tongue as
the medium of education started only a few years ago. The Telugu
people are more active in this respect than the Tamilians. The
latter are so dominated by the influence of English that they have
little enthusiasm for making an effort to use Tamil as the medium
of instruction. In the Telugu-speaking region, English education
has not yet penetrated to the same extent. Therefore, the people
in that part use the mother tongue more than the Tamilians. The
Telugu people are not only carrying on experiments to impart
education through their own language but have also started a
movement for the redistribution of India on the basis of language.
The movement is of recent origin, and is as yet in the initial stage.
But so vigorous is their effort that it is not unlikely that we may
see the idea being given a practical shape before long. There are
rocks on the way, but their leaders have given me the impression
that they have the strength all right to break them.



14 THE COLLECTED WORKS OF MAHATMA GANDHI

Mabharashtra is making the same attempt, sponsored by the
great and noble Prof. Karvel. Shri Nayak holds the same view.
Private schools have taken up the task. With great effort, Prof.
Vijapurkar? has revived his plan and we shall shortly see his school
functioning. He had drawn up a plan for preparing text-books.
Some of these have already been printed, others are ready in manu-
script. The teachers of that school never wavered in their faith.
If, unfortunately, it had not been closed, it would have by now
settled the controversy whether or not Marathi can serve as the
medium of education even at the highest level.

In Gujarat, too, this movement has got started. We know
about it from the essay of R. B. Hargovinddas Kantawala3. Prof.
Gajjar* and the late Diwan Bahadur Manibhai Jasbhai may be
regarded as the leaders of this movement. It is now for us to
decide whether or not we should help the growth of the seeds
sown by these persons. To my mind, there is no doubt that the
more we delay, the greater our loss.

It requires a minimum of 16 years to complete one’s education
through the medium of English. If the same subjects were taught
through the mother tongue, it would take ten years at the most.
This is the opinion expressed by many experienced teachers. A
saving of six years for each of the thousands of students means a
saving of thousands of years for the nation.

Education through a foreign language entails an excessive
strain which only our boys could bear; they must needs pay dearly
for it, though. To a large extent, they lose the capacity of shoulder-
ing any other burden afterwards. Our graduates, therefore, are a
useless lot, weak of body, without any zest for work, and mere
imitators. They suffer an atrophy of the creative faculty and of
the capacity for original thinking, and grow up without the spirit

1 Dhondo Keshav Karve (1858-1962); social reformer and pioneer edu-
cationist; established the Shrimati Nathubai Damodar Thakersey University
for Women in Poona (1915); was awarded ‘“Bharat Ratna”, the highest Indian
award, in 1958; vide also Vol. VI, p. 29.

2V. G. Vijapurkar (1863-1925); pioneer of national education who
founded, in collaboration with Lokamanya Tilak, the Samartha Vidyalaya
at Talegaon

3 1849-1931; was Director of Public Instruction, Baroda State; vide Vol. V,
pp- 89-90.

4 Tribhuvandas Kalyandas Gajjar (1863-1920); an eminent student of
Chemistry; founded Kalabhavan, a technical school, in Baroda in 1890 and
served as its Principal; he promoted the establishment of the Alembic Chemical
Works in Baroda.
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of enterprise and the qualities of perseverance, courage and fearless-
ness. That is why we are unable to make new plans or carry out
those we make. A few who do show promise of these qualities
usually die young. An Englishman has said that there is the same
difference between Europeans and the people of other countries as
between an original piece of writing and its impression on a piece
of blotting paper. The element of truth in this statement is not to
be attributed to any natural or innate incapacity on the part of
the Asians. The reason lies, in a large measure, in the unsuitable
medium of instruction. The natives of South Africa are enter-
prising, strongly built and endowed with character. They do not
have such evils as child marriage, etc., which we have, and yet
their condition is similar to ours. Why? Because the medium of
their education is Dutch. They are able to acquire mastery over
the language within a short period as we do [over English], and
like us they, too, become weak of body and mind at the end of
their education and often turn out to be mere imitators. From
them, too, originality disappears along with the mother tongue.
It is only we, the English-educated people, who are unable to assess
the great loss that results. Some idea of it may be had if we
estimate how little has been our influence on the general mass of
our people. The occasional remarks which our parents are led to
make about the worthlessness of our education have some point.
We get ecstatic over the achievements of Bose! and Ray2 But I
am convinced that, had we been having our education through
the mother tongue for 50 years, a Bose or a Ray would have
occasioned no surprise among us.

Ignoring for a while the question whether or not the new zeal
and energy being exhibited by the Japanese at present is directed
into the right channels, we find their enterprise really most remark-
able. They have brought about the awakening of their people
through the use of the mother tongue. That is why everything
that they do bears the stamp of originality. They are now in a
position to teach their teachers. They have belied the comparison
[of non-European peoples] with blotting paper. The life of the
Japanese is throbbing with vitality and the world looks on in amaze-

' Sir Jagdish Chandra Bose (1858-1937); eminent Indian scientist, author
of books on plant physiology; founder, Bose Research Institute, Calcutta

2 Acharya Prafulla Chandra Ray (1861-1944); professor of Chemistry at
Presidency College, Calcutta; author of History of Hindu Chemistry, educationist
and patriot
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ment. The system under which we are educated through a foreign
language results in incalculable harm.

The continuity that should exist, on the one hand, between the
culture the child imbibes along with the mother’s milk and the sweet
words it receives and, on the other, the training school, is broken when
education is imparted through a foreign tongue. Those who are
responsible for this are enemies of the people, howsoever honest
their motives. To be a voluntary victim of this system of educa-
tion is to betray one’s duty to one’s mother. The harm done by
this education received through a foreign tongue does not stop
here but goes much further. It has created a gulf between the
educated classes and the masses. We do not know them and
they do not know us. They regard us as sahibs to be feared and
may distrust us. If this state of affairs continues very long, the
time may come when Lord Curzon’s! charge that the educated
classes do not represent the common people would be true.

Fortunately, our educated classes appear to be awakening from
their slumber. Now that they are beginning to come in contact
with the people, they themselves realize the handicaps described
above. How may they infect the people with their own enthusi-
asm? English certainly will not avail us, whereas we have little
or no aptitude to do the thing through Gujarati. I always hear
people say that they experience great difficulty in expressing them-
selves in the mother tongue. This barrier dams up the current
of popular life. Macaulay’s? motive in introducing English educa-
tion was sincere. He despised our literature. His contempt
infected us, too, and we also lost our balance. Indeed, we have left
our masters, the English, far behind us in this matter. Macaulay
wanted us to become propagandists of Western civilization among
our masses. His idea was that English education would help us
to develop strength of character and then some of us would dis-
seminate new ideas among the people. It would be irrelevant here
to consider whether or not those ideas were good enough to be
spread among the people. We have only to consider the question
of the medium of instruction. We saw in English education an
opportunity to earn money and, therefore, gave importance to the
use of English. Some learned patriotism from it. Thus the original

11859-1925; Viceroy and Governor-General of India, 1899-1905

2 Thomas Babington Macaulay (1800-59); President of the General
Committee of Public Instruction and Law Member of the Governor-General’s
Executive Council; recommended, in his Education Minute of February 2, 1835,
the introduction of English education in India. Vide Vol. V, pp. 89-91.
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idea became secondary and we suffered much harm from the use
of English which extended beyond Macaulay’s original intention.

If we had political power in our hands, we would have dis-
covered the error soon enough and would have found it impossi-
ble to give up the mother tongue. The officials did not give it up.
Many perhaps do not know that our court language is supposed
to be Gujarati. The Government gets the laws translated into Guja-
rati as well. Speeches read at durbars are translated into Gujarati
simultaneously. We know that in currency notes Gujarati is used
alongside with English. Mathematical calculations which land-
surveyors have to learn are difficult. If they had to do so through
English, the work of the Revenue Department would have become
very expensive. So they evolved Gujarati terminology for the
use of the surveyors. These terms will give us a pleasant surprise.
If we have a sincere love for our language, we can this very
moment put to use the resources at our disposal. If lawyers start
using Gujarati for their work, much of the clients’ money would
be saved. Clients would also get the requisite knowledge of law
and come to know their rights. The expenses on the services of
interpreters would also be saved. Legal terms would pass into cur-
rent use. Of course, lawyers would have to put themselves to some
trouble to do all this. I believe, and the belief is supported by
experience, that this will not harm the interests of the client. There
is no reason to fear that arguments in Gujarati would carry less
weight with the Court than in English. It is compulsory for
Collectors and other Government officials to know Gujarati. But,
because of our unreasoning craze for English, we allow their know-
ledge to rust.

It has been contended that there was nothing wrong in our
people learning English and using it for earning money and culti-
vating a sense of patriotism through it. But the contention has
no bearing on the use of English as the medium of instruction.
We shall respect a person who learns English for acquiring wealth
or for doing good to the country. But we cannot, on this account,
assert that English should be used as the medium of instruction.
All that is intended here is to bring out the harmful consequences
of English having established itself as the medium of education
because of these two developments. There are some who hold
that English-knowing people alone have displayed patriotism.
For the past two months, we have been witnessing something very
different. We may, however, accept this claim with the modifica-
tion that others never had the opportunity which the English-
knowing people had. The patriotism induced by the knowledge

XIV-2
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of English has not been infectious. Real patriotism is an expand-
ing force which is ever propagating itself. The patriotism of Eng-
lish-knowing people lacks this quality.

It is said that, however correct these arguments, the idea is not
practicable today. ‘It is a pity that the study of other subjects
should have to suffer because of the excessive importance given
to English. And it is to be deplored that much of our mental
energy is used up in mastering it. But, in my humble opinion,
the way we are placed in relation to English leaves us no alter-
native but to accept the present arrangement and then find a way
out.”” This is the view not of any ordinary writer but of one of
the foremost scholars of Gujarat and a great lover of our mother
tongue. We cannot but take into account anything that Acharya
Dhruval! says. Few can claim to have the experience that he has.
He has rendered great service in the fields of education and litera-
ture. He has a perfect right to advise and criticize. That being so,
a man like me has to think twice before expressing a different opi-
nion. Shri Anandshankarbhai has expressed in courteous language
the view held by the entire body of the advocates of English. We
are in duty bound to give consideration to this point of view. Besides,
my position in respect of this is somewhat awkward. I am con-
ducting an experiment in National Education under his guidance
and supervision. In this experiment we are using the mother
tongue as the medium of education. In view of such close rela-
tions between us, I naturally hesitate to write anything in criticism
of his views. Fortunately, Acharya Dhruva has considered edu-
cation through English and that through the mother tongue only
as experiments and has not expressed any definite opinion about
either. I do not, therefore, feel as much hesitation in voicing my
opposition to the above view as I otherwise would.

We attach excessive importance to our relationship with
English. I am aware that we cannot discuss this question with
unrestricted freedom in this Conference. But it is not improper
to tell even those who cannot take part in political affairs that the
British rule in India should be for the good of our country. There
can be no other justification for it. The British rulers themselves
admit that for one nation to rule over another is an intolerable
situation for both, that it is evil and harms both. This is accepted
in principle in discussions which recognize the altruistic point of
view. Therefore, if it is proved to the satisfaction of both the rulers

1 Anandshankar Bapubhai Dhruva; Sanskrit scholar and man of letters;
Vice-Chancellor, Benares Hindu University, 1920-37
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and the ruled that education through English saps the mental
energy of our people, then, no time should be lost in changing
the medium of instruction. The obstacles that lie in the way will
then be a challenge to us. If this view is accepted, it should not
be necessary to give any further argument to convince those who,
like Acharya Dhruva, admit the [present] drain on our mental
energy.

I do not think it necessary to consider whether or not the
adoption of the mother tongue as the medium of instruction will
have any adverse effect on the knowledge of English. It is not
essential for all educated Indians to have a mastery of this alien
language. Not only that, I even maintain, in all humility, that it
is unnecessary to go out of one’s way to create the desire for such
mastery.

It is true that some Indians will have to learn English.
Acharya Dhruva seems to have looked at this question only from
the point of view of higher education. If, however, we consider
it from all angles, it will be seen that two classes of people will
need to learn English:

1. Public-spirited people who possess special aptitude for langu-
ages, have time on their hand and want to study English litera-
ture in order to put the fruits of their learning before our people,
or use them in their contacts with the rulers.

2. Those who want to use their knowledge of English for econo-
mic gain.

There is no harm in giving both these groups a thorough
knowledge of English as an optional subject. We should even
provide the necessary facilities for it. But in this arrangement the
medium of instruction will be the mother tongue. Acharya Dhruva
fears that, if we do not adopt English as the medium but learn
it merely as a foreign language, it will share the fate of Persian,
Sanskrit, etc. I must say, with due respect to the Acharya, that
this view is not quite correct. There are many Englishmen who
know French well and are able to use it satisfactorily for their work
even though they received their education through English. In
India, too, there are a number of Indians whose knowledge of
French is quite good, though they learned it through the medium
of English. The truth is that, when English comes to occupy its
own place and the mother tongue has gained its rightful status,
our minds which are imprisoned at present will be set free from
the prison-house and, for brains which are well cultivated, well
exercised and yet fresh, learning English will not be too much of
a strain. I even believe that the English we learn under such
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conditions will be more of a credit to us than it is at present.
What is more, with our intelligence vigorous and fresh, we shall
be able to use it to better advantage. From the practical point
of view of gain and loss, the course proposed will be found effec-
tive in promoting all our interests.

When we start receiving education through our own language,
our relations in the home will take on a different character.
Today, we cannot make our wives real life-companions. They
have very little idea of what we do outside. Our parents know
nothing about what we learn at school. If, however, we were to
receive education through our mother tongue, we would find it easy
to educate the washerman, the barber, the Bhangi! and others who
serve us. In England, they discuss politics with the hair-dresser
while having a hair-cut. Here, we cannot do so even with the
members of our own families. The reason is not that they are igno-
rant. They, too, know as much as the English barber. We talk
with them on the Mahabharata, the Ramayana and of holy places,
because it is these things which our people hear and learn about.
But, the knowledge we get at school does not seep down to
others, not even to the members of our families, because we cannot
impart to them what we learn in English.

At present the proceedings of our Legislative Assemblies are
in English. It is the same story with other bodies. Consequently,
the riches of our knowledge lie buried in the ground, much like
the wealth of the miser. The same thing happens in our courts
of law. The judges offer useful counsel. Litigants are eager enough
to know what they say, but they get to know nothing except the
dry judgment at the end. They cannot even follow the arguments
of their lawyers. It is the same with doctors, educated in schools
through English. They cannot educate the patients as may be
required. They do not even know the Gujarati names for the
various parts of the body. In consequence, most of them show no
interest in their patients except to write out prescriptions for
them. It is said that, in our thoughtlessness, we allow huge
masses of water flowing down the hills to go waste. In the same
way, we produce precious manure worth millions, but, in the
result, we get only diseases. Similarly, crushed under the weight
of English and wanting in foresight, we fail to give our people what
they are entitled to get. This is no exaggeration. It only expres-
ses the intensity of my feeling on this point. We shall have to
pay heavily for our disregard of the mother tongue. This has

1 One of the class attending to scavenging work
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already done us great harm. I consider it the first duty of the edu-
cated to save our masses from any further harm on this account.

There can be no limit to the development of Gujarati, the
language of Narasinh Mehta!, the language in which Nandshankar
wrote Karanghelo?, which has been cultivated by writers like Naval-
ram3, Narmadashankar4, Manilal’>, Malabari®, in which the late
poet Rajchandra’, uttered his immortal words, a language which
has Hindu, Muslim and Parsi communities to serve it, which has
had, among those who use it, men of holy lives, men of wealth,
and daring sailors voyaging across the seas, and in which heroic stories
celebrating Mulu Manek and Jodha Manek?® even today re-
sound in the hills of Kathiawad. What else can one expect of
Gujaratis if they do not use such a language for their education ?
The pity is that the point needs to be argued.

Finally, while bringing this topic to a close, I draw your
attention to the articles of Dr. Pranjivandas Mehta on this subject.
Gujarati translations of these articles have been published and I
suggest that you read them. You will find in them many ideas
which support these views.

If, now, we are convinced that it is good to adopt the
mother tongue as the medium of instruction, the next thing is to
consider the steps to implement the decision. Without going into
any argument, I set down what these steps should be just in the
order in which they occur to me:

1. English-knowing Gujaratis should never, intentionally or in-
advertently, use English among themselves.

1 1414-79; Saint-poet of Gujarat; one of his poems, Vaishnava jana to tene
kahiye, describing the character of the true devotee of God, was Gandhiji’s
favourite hymn.

2 Pioneer novel in Gujarati about the last independent Hindu king of
Gujarat

3 Navalram Laxmishankar Pandya (1836-1888); Gujarati man of letters

4 Gujarati poet famed for his patriotic compositions; vide Vol. VI, pp. 480,
493.

5 Son of Revashankar Jhaveri, friend of Gandhiji; Gujarati thinker
and writer. Swami Vivekanand refers in one of his letters to a paper by him
which was read at one of the sectional meetings of the Parliament of Religions.

6 Behramji Mervanji Malabari (1854-1912); poet, journalist and social re-
former

7 Rajchandra Raojibhai Mehta, Jain thinker, poet and jeweller; vide An
Autobiography, Part II, Ch. I.

8 They fought against the advance of British rule in the manner of medieval
outlaws.
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2. Those who possess a sound knowledge of both English and
Gujarati should translate into Gujarati good and useful books
or ideas in English.

3.  Societies for the promotion of education should get text-
books prepared.

4. The rich among us should start schools in various places for
imparting education through Gujarati.

5. At the same time, various Conferences and Educational Asso-
ciations should petition the Government for using the mother
tongue as the sole medium of instruction. Courts and legislatures
should carry on their proceedings in Gujarati and people should
also use Gujarati in all their work. The prevailing practice of select-
ing only those who know English for lucrative posts should be
changed and the candidates should be selected according to merit
and without discrimination on the basis of language. A petition
should also go to the Government that schools be opened where
Government servants may acquire the necessary knowledge of
Gujarati.

Exception may be taken to this programme on one count. It
will be said that in the Legislative Assembly! there are Marathi,
Sindhi and Gujarati members and, maybe, from Karnatak as
well. The difficulty is serious enough, but not insurmountable.
The Telugu-speaking people have already raised this question and
there is no doubt that some day there will have to be a reorganiza-
tion of provinces on the basis of language. But, meanwhile,
members of the Assembly should have the right to speak either in
Hindi or in their mother tongue. If you find this suggestion ridi-
culous today, I need only say—with due respect to you—that most
radical suggestions seem similarly ridiculous in the beginning and
on a superficial view. I am of the opinion that the progress of our
country will largely depend on our deciding aright the question
of the medium of education. I think, therefore, that my suggestion
is of great consequence. When the mother tongue is better esteem-
ed and has been restored to its rightful status—that of an official
language—it will reveal powers and capacities undreamt of at
present.

As we have had to consider the question of the medium of
education, so also is it necessary to consider that of the national
language. Ifthis is to be English, it must be made a compulsory
subject.

1 The reference is to the legislature of the Bombay Presidency, which
included Sind.
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Can English become our national language? Some of our
learned men, good patriots, contend that even to argue that Eng-
lish should become the national language betrays ignorance, that
it is already so. His Excellency the Viceroy! in his recent speech
merely expressed the hope that it would occupy this place. His
zeal did not carry him as far as to say that it had already become
our national language and that there could be no question
about it. He believes, however, that English will spread in the
country day by day, enter our homes, and finally attain the exalted
status of a national language. On a superficial consideration, this
view appears correct. Looking at the educated section of our popu-
lation, one is likely to gain the impression that, in the absence of
English, all our work would come to a stop. But deeper reflec-
tion will show that English cannot, and ought not to, become our
national language.

Let us see what are the requirements of a national language:

1. It should be easy to learn for Government officials.

2. It should be capable of serving as a medium of religious, eco-
nomic and political intercourse throughout India.

It should be the speech of large numbers of Indians.

It should be easy for every Indian to learn.

In choosing such a language, considerations of temporary or
passing circumstances should not count.

o

English does not fulfil any of these requirements.

The first point ought to have been placed last, but I have
purposely reversed the order because it seems as though English
fulfils it. Closer examination will, however, show that even at the
present moment it is not for officials an easy language to learn or
handle. The Constitution, under which we are being ruled, envi-
sages that the number of British officials will progressively decrease
until finally only the Viceroy and a few others are left here. Even
now, the majority of people in Government services are Indians
and their number will increase as time passes. I think no one will
deny that for them English is more difficult than any Indian
language.

As regards the second requirement, I think that religious inter-
course through English is an impossibility unless our people through-
out the land start speaking English. Spreading English among the
masses to this extent appears quite impossible.

English simply cannot satisfy the third requirement as it is not
the speech of any very large number of Indians.

1Tord Chelmsford (1868-1933); Viceroy of India, 1916-21
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The fourth also cannot be met by English because it is not
relatively an easy language for all our people to learn.

Considering the fifth point, we see that the status which Eng-
lish enjoys today is temporary; as a permanent arrangement, the
position is that the need for English in national affairs will be,
ifat all, very slight. It will be required for dealings with the Bri-
tish Empire and will remain the language of diplomacy between
different countries within the Empire; this is a different matter. It
will certainly remain necessary for such purposes. We do not grudge
English anything. We only want that it should not overstep its
proper limits; this is all that we insist upon. English will remain
the imperial language and accordingly we shall require our Mala-
viyas, our Shastris and our Banerjeas to learn it,! confident that
they will enhance the glory of India in other lands. But English
cannot be the national language of India. To give it that position
will be like introducing Esperanto into our country. To think that
English can become our national language betrays weakness, as
the attempt to introduce Esperanto would betray sheer ignorance.

Which language, then, fulfils all the five requirements? We
shall have to admit that it is Hindi.

I call that language Hindi which Hindus and Muslims in the
North speak and which is written either in Devanagari or Urdu
script. There has been some objection to this definition.

It is argued that Hindi and Urdu are two different languages.
But this is incorrect. Both Hindus and Muslims speak the same
language in North India. The difference has been created by the
educated classes. That is, educated Hindus Sanskritize their Hindi
with the result that Muslims cannot follow it. Muslims of Lucknow
Persianize their Urdu and make it unintelligible to Hindus. To the
masses both these languages are foreign and so they have no use
for them. I have lived in the North and have mixed freely with
both Hindus and Muslims, and, though my knowledge of Hindi
is limited, I have never found any difficulty in carrying on com-
munication through it with them. Therefore, call it Hindi or
Urdu as you like, the language of the people in North India is
the same thing—basically. Write it in the Urdu script and call
it Urdu, or write it in the Nagari script and call it Hindi.

There now remains the question of the script. For the present,
Muslims will certainly use the Urdu script and most of the Hindus

1 Madan Mohan Malaviya, Rt. Hon’ble V. S. Srinivasa Sastri and Sir
Surendranath Banerjea were pre-eminent in their masterly use of the English
language.
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the Devanagari. I say “most” because thousands of Hindus even
today write in the Urdu script and some even do not know the
Devanagari script. In the end, when Hindus and Muslims will
have ceased to regard each other with distrust, when the causes for
such distrust have disappeared, the script which has greater range
and is more popular will be more widely used and thus become the
national script. In the intervening period, Hindus and Muslims
who desire to write their petitions in the Urdu script should be
free to do so and these should be accepted at all Government offices.

No other language can compete with Hindi in satisfying these
five requirements. Next to Hindi comes Bengali. But the Bengalis
themselves make use of Hindi outside Bengal. The Hindi-speaking
man speaks Hindi wherever he goes and no one feels surprised at
this. The Hindu preachers and the Mahomedan Moulvis always
deliver their religious discourses in Hindi and Urdu and even the
illiterate masses understand them. Even an unlettered Gujarati,
when he goes to the North, attempts to speak a few Hindi words,
but the man from the North who works as gate-keeper for the
Bombay businessman declines to speak in Gujarati and it is the
latter, his employer, who is obliged to speak to him in broken
Hindi. I have heard Hindi spoken even in far-off Dravidian pro-
vinces!. It is not correct to say that in Madras one needs English.
Even there, I have used Hindi for all my work. In the trains, I have
heard hundreds of Madrasi passengers speaking to others in Hindi.
Besides, the Muslims of Madras know good enough Hindi. It should
be noted that Muslims throughout India speak Urdu and they are
found in large numbers in every province. Thus Hindi has already
established itself as the national language of India. We have been
using it as such for a long time. The birth of Urdu itself is due to
the aptness of Hindi for this purpose.

Muslim kings could not make Persian or Arabic the national
language. They accepted the Hindi grammar and, employing
the Urdu script, used more Persian words. They could not use a
foreign tongue in their dealings with the masses. It is not as if the
British are unaware of this position. Those who know anything
about military affairs know that they have had to adopt Hindi
and Urdu technical terms for use with the sepoys.

Thus, we see that Hindi alone can become our national lang-
uage, though the matter presents some difficulty to the educated
classes of Madras.

1 These constitute today the Southern States of Andhra, Kerala, Mysore
and Madras, the home of people speaking languages of the Dravidian group.
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For Maharashtrians, Gujaratis, Sindhis and Bengalis, the thing
is very easy. In a few months they can acquire enough command
of Hindi to be able to use it for all-India intercourse. It is not
so easy for Tamil friends. Tamil and other languages of the South
belong to the Dravidian group. The structure and the grammar of
these languages are different from those of Sanskrit. There is no-
thing in common between these two groups except certain words.
But the difficulty in learning Hindi is confined to the present edu-
cated classes only. We are entitled to trust to their patriotic spirit
and hope that they will make a special effort to learn Hindi. As
for the future, if Hindi attains its due status, it will be introduced
in every school in Madras and there will be increased possibilities
of contact between Madras and other provinces. English has
failed to reach the Dravidian masses, but Hindi will do so in no
time. The Telugu people have already started moving in this direc-
tion. If this Conference reaches a decision on the question of the
national language, we shall have to think of ways and means
of implementing the decision. The measures suggested for the
promotion of the mother tongue could, with suitable modifications,
be applied to the national language as well. The difference is that
the responsibility for making Gujarati the medium of instruction
in our province will have to be shouldered mainly by us, where-
as, in the movement to popularize the national language, the whole
country will play its part.

We have discussed the question of the medium of instruction,
the national language and, incidentally, the place of English. We
have now to consider whether there are any defects in the present
system of education in the schools.

There is no difference of opinion on this point. Both the
Government and public opinion condemn the present system. There
are, however, differences of view regarding what aspects are fit
to be preserved and what to be rejected. I am not competent
enough to discuss these differences. I shall only venture to place
before this Conference my own conclusions.

Since education is not exactly my sphere of work, I feel
diffident in saying anything on this subject. When I see a person
talk about a thing of which he has no practical experience and
which is, therefore, outside his range, I want to tell him off and
grow impatient with him. It would be natural for a lawyer to feel
impatient and angry with a physician talking of law. In the same
way, I hold that those who have no experience in the field of educa-
tion have no right to offer criticism on matters connected with it.
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I should, therefore, like to say a few words about my qualifications
to speak on this subject.

I started thinking about modern education!' twenty-five years
ago. I had my children and the children of my brothers and sisters
to look after. I was aware of the defects in our schools. I there-
fore carried out experiments on my children. No doubt, I tossed
them about a good deal in the process. Some I sent to one place
and some to others. A few I taught myself. My dissatisfaction with
the prevailing system remained the same as ever even after I had
left for South Africa, and I had to apply my mind further to the
subject. The management of the Indian Education Society? was in
my hands for a long time. I never sent my boys to school. My eld-
est son was a witness to the different stages through which I pass-
ed. He left me in disappointment and studied at a school in
Ahmedabad for some time. But, as he realized later, this did not
benefit him particularly. I am convinced that those whom I did
not send to school have not stood to suffer and that they have
received a good training indeed. I am conscious of their defi-
ciencies, but these are due to the fact that they grew up while my
experiments were in their early stages and they were, therefore,
victims of the modifications which the experiments went through des-
pite the continuity of the general pattern. During the satyagraha
struggle in South Africa, there were fifty boys studying under my
supervision.3 The general line of work in the school was laid
down by me. It had nothing in common with the system in
vogue in Government or other schools. A similar effort is now
being made here and a National School* has been started in
Ahmedabad with the blessings of Acharya Dhruva and other
scholars. It is now five months old. Prof. Sankalchand Shah, for-
merly of the Gujarat College, is its Principal. He received his edu-
cation under Prof. Gajjar and there are many other lovers of the
language associated with him. In the main, the responsibility for
the scheme is mine, but it has the active approval of all the teachers
connected with it. They have dedicated themselves to the work,
content to receive a salary just enough to meet their needs. Though
circumstances do not permit me to undertake actual teaching work

1 For Gandhiji’s views on the subject, vide An Autobiography, Part IV, Chs.
XXXII to XXXVI, also Vol. IV, pp. 332-3 and Vol. IX, pp. 135-9, 208.

2 The reference is to the Natal Indian Education Association; vide Vol. II,
p- 320, and Satyagraha in South Africa, Ch. VI.

3 This was at Pheenix School; vide Vol. IX, pp. 119, 135-9.

4 The Gujarat Vidyapith in Ahmedabad
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in this school, its affairs constantly engage my attention. Thus,
my contribution is more like an amateur’s but, I believe, not alto-
gether devoid of thought. I would request you to keep this in mind
in considering my criticism of the prevailing system of education.

It has always appeared to me that the present system of edu-
cation pays no attention to the general pattern of life in our fami-
lies. Naturally enough, our needs were not taken into account
when the scheme was drawn up.

Macaulay despised our literature. He thought we were
over-much given to superstitions. Most of those who drew up
this scheme were utterly ignorant of our religion. Some of them
thought that it was a false religion. Our scriptures were regarded
as mere collections of superstitions. Our civilization seemed full
of defects to them. Because we had fallen on evil times, it was
thought that our institutions must be defective. With the
best of motives, therefore, they raised a faulty structure. Since a
fresh start was being made, the planners could only think of the
immediate needs of the situation. The whole thing was devised
with this idea in mind, that the rulers would need lawyers, doc-
tors, and clerks to help them and that the people should have the
new knowledge. Consequently, books were written without any
regard for our way of living. Thus, to use an English proverb, “The
cart was placed before the horse”.

Shri Malabari said that, if History and Geography were to be
taught to children, a beginning should be made with the history
and geography of the home. I remember, however, that I was
made to memorize the counties of England, with the result that
an interesting subject like geography became poison to me. I found
nothing in History to enthuse me. History is a good means of in-
culcating patriotism. But the way it was taught in the school gave
me no reason to take pride in this country. To learn that, I have
had to read other books.

In teaching Arithmetic and other allied subjects, too, the
traditional method hardly finds any place. It is almost completely
abandoned. With the disappearance of the indigenous method of
learning tables, we have lost the capacity for making speedy
calculations which our elders possessed.

Science tends to be dry and dull. Our children cannot make
much use of what they are taught in this field. A science like astro-
nomy which should be taught to the boys in the open by actually
showing them the stars in the sky is taught through books. I do
not think many boys remember how to decompose water into its
constituent elements once they leave school.
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As to Hygiene, it is no exaggeration to say that it is not taught
at all. We do not know, after 60 years of education, how to protect
ourselves against epidemics like cholera and plague. I consi-
der it a very serious blot on the state of our education that our
doctors have not found it possible to eradicate these diseases. I have
seen hundreds of homes. I cannot say that I have found any evi-
dence in them of a knowledge of hygiene. I have the greatest doubt
whether our graduates know what one should do in case one is bitten
by a snake. If our doctors could have started learning medicine
at an earlier age, they would not make such a poor show as they
do. This is the disastrous result of the system under which we
are educated. People in almost all the parts of the world have
managed to eradicate the plague. Here it seems to have made a
home and thousands of Indians die untimely deaths. If this is to
be attributed to poverty, it would still be up to the Education
Department to answer why, even after 60 years of education,
there is poverty in India.

Let us now turn our attention to the subjects which are not
taught at all. All education must aim at building character. I
cannot see how this can be done except through religion. We are
yet to realize that gradually we are being reduced to a state in
which we shall have lost our own without having acquired the new.
I cannot go more into this, but I have met hundreds of teachers
and they sighed in pain as they told me of their experiences. This
is an aspect which the Conference cannot but deeply ponder over.
If pupils in schools lose their character, everything will have been
lost.

In our country, 85 to 90 per cent of people are engaged in
agriculture. Needless to say that no knowledge of this particular
field of work can be too much. And yet it has no place at all
in the school syllabus up to the end of the high school education.
It is only in India that such an anomalous position can exist.

The weaving industry is also falling into ruin. It provided
work to farmers during their free hours. The craft finds no place
in the curriculum. Our education can only produce clerks and,
its general tendency being what it is, even goldsmiths, black-
smiths and cobblers, once they are caught up in its meshes, be-
come clerks. We desire that everyone should have a good education.
But how will it profit us if our education makes us all clerks ?

Military science finds no place in our education. Personally,
I am not unhappy over this. I even regard it as an accidental
gain. But the people want to learn the use of arms. Those who
do so should not be denied the opportunity of learning it. But
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this science seems to have been completely lost sight of, as it were,
in our scheme of education.

Nowhere do I find a place given to music. It exercises a power-
ful influence over us. We do not realize this vividly enough, other-
wise we would have done everything possible to teach music to our
boys and girls. The Vedic hymns seem to follow musical tunes
in their composition. Harmonious music has the power to soothe
the anguish of the soul. At times, we find restlessness in a large
gathering. This can be arrested and calmed if a national song is
sung by all. That hundreds of boys may sing a poem full of
courage and the spirit of adventure and bravery and be inspired
with the spirit of heroism is no commonplace fact. We have an
example of the power of music in the fact that boatmen and other
labourers raise, in unison, the cry of Harahar and Allabeli and this
helps them in their work. I have seen English friends trying to
fight cold by singing songs. Our boys learn to sing songs from
popular plays in all manner of tunes and without regard to time
and place, and try their hands on noisy harmoniums and other
instruments, and this does them harm. If, instead, they were to be
correctly trained in music, they would not waste their time sing-
ing, or attempting to sing, music-hall songs. Just as a trained
singer never sings out of tune or at the wrong time, even so one
who has learnt classical music will not go in for street music Music
must get a place in our efforts at popular awakening. The views of
Dr. Ananda Coomaraswami! on this subject are worthy of serious
study.

I include in the term ““physical training” sports, games, etc.
These, too, have been little thought of. Indigenous games have
been given up and tennis, cricket and football hold sway. Admit-
tedly, these games are enjoyable. If, however, we had not been
carried away by enthusiasm for all things Western, we would not
have given up our inexpensive but equally interesting games like
gedi-dado, gilli-danda, kho-kho, mag-matali, kabaddi, kharo pat, nava
nagelio, sat tali, etc. Exercises which provided the completest train-
ing for every bodily organ and the old style gymnasium where they
taught wrestling have almost totally disappeared. I think if any-
thing from the West deserves copying, it is drill. A friend once re-
marked that we did not know how to walk, particularly when we
had to walk in squads and keep step. Silently to walk in step, by
hundreds and thousands of us in twos and fours, shifting the direc-

1 1877-1947; exponent of Oriental art and culture; Curator of Fine Arts
Museum, U.S.A; author of Transformation of Nature in Art, Dance of Shiva, etc.
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tions from time to time is something we can never do. It is not
that such drill is useful only in actual battle. It can be of great
use in many other activities in the sphere of public service. For
example, in extinguishing fire, in rescuing people from drowning,
in carrying the sick and disabled in a doli', etc., [previous practice
in] drill is a valuable aid. Thus, it is necessary to introduce in
our schools indigenous games, exercises and the Western type of
drill.

The education of women is as faulty as that of men. No
thought has been given to the relations of men and women or to
the place of woman in Indian society.

Primary education for the two sexes can have much in com-
mon. There are important differences at all other levels. As
Nature has made men and women different, it is necessary to
maintain a difference between the education of the two. True,
they are equals in life, but their functions differ. It is woman’s
right to rule the home. Man is master outside it. Man is the
earner, woman saves and spends. Woman looks after the feeding
of the child. She shapes its future. She is responsible for building
its character. She is her children’s educator, and hence, mother to
the Nation. Man is not father [in that sense]. After a certain period,
a father ceases to influence his son; the mother never abdicates her
place. The son, even after attaining manhood, will play with the
mother even as the child does. He cannot do that with his father.

If this is the scheme of Nature, and it is just as it should be,
woman should not have to earn her living. A state of affairs in
which women have to work as telegraph clerks, typists or compo-
sitors can be, I think, no good, such a people must be bankrupt
and living on their capital.

Hence, just as, on the one hand, it is wrong to keep women
in ignorance and under suppression, so, on the other, it is a sign
of decadence and it is tyrannical to burden them with work which
is ordinarily done by men.

There must be provision, therefore, for separate arrange-
ments for the education of women after their attaining a certain
age. They should be taught the management of the home, the
things they should or should not do during pregnancy, and the
nursing and care of children. Drawing up such a scheme presents
difficulties. The idea is new. The right course would be to consti-
tute a committee of men and women, of good character and

1 Seat slung from a pole carried by two or more men on shoulders
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well-informed, who would think further and arrive at conclusions,
and ask them to produce a suitable plan for the purpose.

This committee should consider measures for the education
of girls from the time that they cease to be children. There is,
however, a very large number of girls who have been married off
before puberty, and the number is increasing. Once they are
married, they just disappear from the field. I have given my views
on this in my foreword to the first book of the “Bhagini Samaj”
series. I reproduce them here:

We shall not solve the problem of women’s education
merely by educating girls. Victims of child marriage, thou-
sands of girls vanish from view at the early age of twelve.
They change into house-wives! Till this wicked custom has
disappeared from among us, the husband will have to learn to
be the wife’s teacher. A great many of our hopes lie in women
being educated on matters mentioned above. It seems to me
that unless women cease to be a mere means of pleasure or
cooks to us and come to be our life-companions, equal part-
ners in the battle of life, sharers in our joys and sorrows, all
our efforts are doomed to failure. There are men to whom
their women are no better than animals. For this sad state,
some of the Sanskrit sayings and a well-known doka' of Tulsi-
das may be held responsible. Tulsidas says at one place:
“The drum, the fool, the Sudra, the animal and the woman—
all these need beating.’’2

I adore Tulsidasji, but my adoration is not blind. Either
this couplet is an interpolation, or, if it is his, he must have
written it without much reflection, following the tradition in his
time. As to the Sanskrit sayings, people seem to labour under
the impression that every verse in that language was a scrip-
tural precept. We must fight this impression and pluck out
from its very root the general habit of regarding women as
inferior beings. On the other hand, blinded by passion, many
among us regard women as beautiful dolls to be adored as so
many goddesses and decorate them with ornaments just as
we have Thakorji® dressed up in new finery every few hours.
We must keep away from this evil also. Ultimately, however,
there can be salvation for us only when—and not until—our

1 Couplet
2 This is from Ramacharitamanas.
3 The idol or image of God
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women become to us what Uma! was to Shankar?, Sita to Rama
and Damayanti to Nala, joining us in our deliberations, argu-
ing with us, appreciating and nourishing our aspirations,
understanding, with their marvellous intuition, the un-
spoken anxieties of our outward life and sharing in them,
bringing us the peace that soothes. This goal can hardly be
achieved in the immediate future merely by starting girls’
schools. As long as we have around our necks the noose of
child marriage, men have to be teachers to their wives, and that
not merely to make them literate. Gradually, it should be
possible to introduce women to the subjects of politics and
social reform. Literacy is not essential for this. The man, in
such a case, will have to change his attitude to his wife. Ifa
girl were treated as a pupil till she came of age, the husband
observing brahmacharya the while, if we had not been pressed
down by the weight of inertia, we would never subject a girl
of twelve or fifteen to the agony of child-bearing. One ought
to shudder at the very thought of it.

Classes are now conducted for married women and lec-
tures arranged. All this is good as far as it goes. Those who
are engaged in this work make a sacrifice of their time. This
is to the credit side. It seems to me, however, that unless men
simultaneously discharge the duty indicated above, these
efforts will not produce much result. A little reflection will
show this to be self-evident.

Wherever we look, we find heavy structures raised on weak
foundations. Those selected as teachers for primary education
may in courtesy be termed so, but in doing this we, in fact,
misuse this word. Childhood is the most important period of one’s
life. Knowledge received during this period is never forgotten.
But this is the period during which the child is allowed the least
time [for learning] and is held prisoner in no matter what manner
of school. I hold that, in our equipping high schools and
colleges, we incur expense which this poor land can hardly bear.
If, instead, primary education were to be given by well-educated
and experienced teachers of high character, in surroundings which
would reflect some regard for the beauty of Nature and safeguard
the health of the pupils, we would see good results in a short time.
We would not succeed in bringing about the desired change even

1 Parvati, spouse of Shiva
2 Shiva, one of the Hindu trinity of gods

XIV-3
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if we double the monthly salaries of the present teachers. Big
results cannot be brought about through such small changes. The
very pattern of primary education must change. I know that this
is a difficult proposition and that there are several obstacles in the
way. All the same, it should not be beyond the power of the
Gujarat Kelavani Mandal to find a solution to this problem.

I should, perhaps, say that it is not my intention to find fault
with the teachers in primary schools. That they are able to show
results beyond their powers is, in my opinion, to be attributed to
our noble culture and traditions. I am sure that, given sufficient
training and encouragement, these same teachers will show results
of which we can have no conception at present.

I think it would be improper for me to say anything about the
question, whether or not education should be free and compul-
sory. My experience is limited. Besides, the idea of imposing any-
thing as duty on our people does not appeal to me and so I cannot
reconcile myself to this addition to their obligations. It will be more
appropriate at present to make education free but optional and
make experiments. I visualize many difficulties in making educa-
tion compulsory until we have left the days of autocracy behind us.
The experience of the Baroda Government may be of some help in
coming to a decision on this matter. My own investigation has
led me to conclude against the advisability of compulsory educa-
tion; but the investigation was not thorough and, therefore, no
weight can be attached to it. I hope some of the delegates to this
Conference will throw helpful light on the point.

I am convinced that petitioning the Government is not the
royal road for correcting all the foregoing deficiencies. The
Government cannot change things radically in a day. It is for
leaders of the people to take the initiative in such ventures. The
British Constitution leaves particular scope for such initiative. If
we think that anything can be done only if the Government moves,
we are not likely to realize our aims for ages. As they do in England,
we must first make experiments and show results before asking
the Government to adopt new measures. Whoever finds a defici-
ency in any field can try to correct it by his own efforts and,
after he has succeeded, can move the Government for the desired
improvement. For such pioneering ventures, it is necessary to esta-
blish a number of special educational bodies.

There is one great obstacle in the way—the lure of degrees.
We think our entire life depends on success at examinations. This
results in great harm to the people. We forget that a degree is
useful only for those who want to go in for Government service.
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But the edifice of national life is not to be raised on the salaried
class. We also see that people are able to earn money quite well
even without taking up any service. When those who are almost
illiterate can become millionaires by their intelligence and shrewd-
ness, there is no reason why the educated cannot do the same.
If the educated would only give up their fear, they could be as
capable as the unlettered.

If this lure of degrees could be shaken off, any number of
private schools could flourish. No government can provide
fully for all the education which the people need. In America,
education is mostly a private enterprise. In England, too, private
enterprise runs a number of institutions. They give their
own certificates.

It will require Herculean efforts to put our education on a
sound foundation. We shall have to make sacrifices and dedi-
cate ourselves body, mind and soul to the task.

I think there is not much that we can learn from America,
but one thing we would do well to copy. Some of the biggest
educational institutions there are run by a huge Trust. Wealthy
Americans have donated millions to this Trust. It runs a number
of private schools. If it has a huge fund, it also has at its dis-
posal the services of a number of learned men who love their
country and are well-equipped physically. They inspect all these
institutions and help them in maintaining academic standards.
They provide help wherever and in whatever measure they think
necessary. It is available to any institution which agrees to adopt
the approved constitution. An enthusiastic campaign launched
by this Trust carried the results of new researches in the field of
agriculture to elderly peasants. We can have a similar plan in
Gujarat. There is wealth here and scholarship, too, and love of
religion has not altogether disappeared. Children are only wait-
ing to be taught. If we can take up this venture, we may show
to the Government in a few years that our efforts are in the right
direction. I am sure the Government, then, will not fail to adopt
the plan. Actual work will speak to better effect than a thousand
petitions.

This suggestion covers the other two objects of the Gujarat
Kelavani Mandal. The establishment of such a Trust will en-
sure both a continuous campaign for the spread of education and
also practical work in that field. This done, everything else will
follow. Evidently, therefore, it will not be easy work. Wealthy
people are like the Government, in that they wake up only when
we prod them. For this, tapascharya is the only means we have.
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It is the first and last step in dharma. I take it that the Gujarat
Kelavani Mandal is the embodiment of such tapascharya. When
its secretaries and members are wholly possessed by the spirit of
service and are also men of learning, money will pour forth on
its own. Moneyed people are always sceptical. They have reason
to be so. Therefore, if we want to please the goddess of wealth,
we shall have first to prove our fitness.

Though we shall need plenty of money, we need not stress
the matter overmuch. Anyone who would work for the spread
of national education will, if uneducated, teach himself as he goes
about his daily labour and then, sitting beneath a tree, teach
those who want to learn. This is the way of the Brahmin dharma.
Anyone who chooses may follow it. When we have such Brahmins,
both wealth and power will bow in reverence before them.

I want the Gujarat Kelavani Mandal to have such unshak-
able faith; may God grant that it have.

In education lies the key to swaraj. Let political leaders wait
on Mr. Montagu!, if they want to. It does not matter if politics
is out of bounds for this Conference. But the fact remains that
all efforts are futile without the right kind of education, which
is the special concern of this Conference. If we succeed in this,
we succeed in all other things as well.

[From Gujarati]
Mahatma Gandhini Vicharsrishti

7. LETTER TO MAGANLAL GANDHI
[After October 20, 191772

CHI. BHAI MAGANLAL,

I have your letter. I leave the decision about Guruprasad
to you. Ifyou feel that he is really patriotic and can live on in
the Ashram without quarrelling with anyone, and that he does
the work assigned to him sincerely, I see no objection to sending
him anything up to Rs. 10. But do that on your responsibility.

1 Edwin Samuel Montagu (1879-1924); Secretary of State for India,
1917-22; visited India in November 1917, and was responsible, along with
Lord Chelmsford, the then Viceroy, for the political reforms of 1918, later em-
bodied in the Government of India Act, 1919.

2 The speech at the Educational Conference referred to in the letter was
delivered on October 20; vide the preceding item.
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I do not want it to happen that I take a step and you suffer the
consequence. I did not think that we would have to send him
anything, nor did I know anything about his needs. All the
same, we can accommodate a worthy person. Vrajlalbhai keeps
fit enough. Fulchand must have recovered. Ask him to write
to me about his wife’s condition also. Ask Sankalchand to send
me at once translation of the speech at the Educational Confe-
rence.

Blessings from
Baru

From a photostat of the Gujarati original in Mahadev Desai’s hand:
S.N. 6413

8. SCHEME FOR NATIONAL EDUCATION!

For many years past, several friends and I have felt that our
present education is not national and that, in consequence, people
do not get from it the benefit they ought to. Our children langu-
ish as a result of this education. They become incapable of any
great achievement and the knowledge they acquire does not
spread among the masses—not even among their families. Nor do
the young people have any aim in mind in taking this modern
education except to get a job and make money.

Prof. Anandshankar Bapubhai Dhruva writes :

As, during the last five years or so, India stirred out of her sleep and
opened her eyes, she found herself faced with the problem of her educa-
tion. The people of India want to have a share in their government and,
to be sure, they will get it. Are three-quarters of her population, then,
to remain condemned to illiteracy? They are to pledge themselves to the
use of swadeshi goods. Is their education, then, to remain without due
provision for instruction in commerce and industry? India will become
conscious of her self-respect; is she to be content, then, to have her ancient
literature and her arts, her religions and her philosophy, expounded always
by foreign scholars ? These and other like aspirations for a fuller life, along
with the changed circumstances, have invested the problem of education
at the present day with especial importance and till, recognizing the
seriousness of this all-important issue, we firmly adhere to certain principles

1 This article, which appeared as by Mohandas Karamchand Gandhi,
is an elaboration of his earlier article: ‘“National Gujarati School”, vide
Vol. XIII, pp. 332-4.
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as fundamental to our education, we shall not have done our duty by our-
selves and our country, in fact, by the humanity in us.

And again :

Social reform and religion seemed to be quite simple matters to the
leaders of that generation, but the threads which go into the making of a
religious life are many-coloured and closely inter-twined. Hindu society
derives its vitality from its recognition of these two facts. It is the duty of
the new age to understand this truth and order its life accordingly. The
system of education in vogue in the last generation was defective as it
limited itself to turning out government servants, lawyers and doctors.

Wherever I have travelled in India, I have discussed this
question with the leaders and, without exception, everyone has
admitted that our educational system must change. The following
extract makes it quite clear that the Government did not
consider all the needs of the people in devising this system :

We have, moreover, looked upon the encouragement of education as pecu-
liarly important, because it is calculated not only to produce a higher
degree of intellectual fitness, but to raise the moral character of those who
partake of its advantages and so to supply you with servants to whose
probity you may, with increased confidence, commit offices of trust in India.!

It is one of the recognized principles of education that it
should be planned with a view to the needs of the people. This
idea finds no place at all in our schools.

The system of education has to change, but to look to the
Government for this will be sheer waste of time. The Government
will wait on public opinion and, being foreign, move very timidly;
it cannot understand our needs, its advisers may be ill-informed
or they may have interests of their own to serve. For a variety of
such reasons, it will probably be quite long before there is any
serious change in the present system; the time that passes mean-
while, is so much loss to the people. It is, however, not intended
to suggest here that we should not try to get the Government to
move. Let petitions be made to it and let public opinion be as-
certained. But the best petition to the Government will be an
actual demonstration by us and this will also be the easiest way
of cultivating public opinion. It has accordingly been decided, in
consultation with some educated gentlemen, to start a national
school.

1 This and the subsequent quotations are English passages as quoted by
Gandhiji in footnotes in the original Gujarati version of this article.
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EDUCATION IN THE SCHOOL

Education in the school will be entirely through the mother
tongue. It is surprising that, while among other nations the mother
tongue enjoys pride of place, among us this place belongs to English.
This state of affairs is ultimately harmful to the people. The
President of the first Gujarat Educational Conference, too, expres-
sed the view that the medium of education should be the mother
tongue. The Chairman of the Reception Committee was very
emphatic in his speech that education should be through the mother
tongue. The matter was specifically mentioned in the Govern-
ment dispatch of 1854. It is not easy to understand how, in spite
of that, the basis of education was altered. The dispatch said :

It is neither our aim nor our desire to substitute the English for the
vernacular dialects of the country. We have always been most sensible of
the importance of the use of the languages, which alone are understood
by the great mass of the population. These languages, not English, have
been put by us in the place of Persian in the administration of justice and
in the intercourse between the officers of the Government and the people.
It is indispensable, therefore, that in any general system of education, the
studies of vernaculars should be assiduously attended to. And any acquain-
tance with improved European knowledge which is to be communicated
to the great mass of the people whose circumstances prevent them from
acquiring a high standard of knowledge and who cannot be expected to
overcome the difficulties of a foreign language, can only be conveyed to
them through one or other of these vernacular languages. We look, there-
fore, to the English language and the vernacular languages of India to-
gether as media for the diffusion of European knowledge, and it is our
desire to see them cultivated in all schools in India of a sufficiently high
class to maintain a school-master possessing the requisite qualifications.

His Excellency Lord Chelmsford, the Viceroy, also gave an
idea, in his address to the Conference of Directors [of Education]
held in Delhi on February 22, of the harm that has resulted
from English instead of the mother tongue having been assigned
the chief place. He asked where the British people would have
been if they had had to receive their education through a foreign
tongue. His own reply was that many Britons would have given
up their studies in sheer despair. He described the present method
of imparting education through English as a ‘“vicious system”!.
These are his words :

1 Gandhiji uses the English expression.
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I refer to the relative claims of English and vernacular teaching. At the
present moment, we rely on English as the medium of higher instruction.
This is due mainly to the fact that English is the passport to employment
and that vernacular text-books are not available, but the consequence is
obvious. Students endeavour to grapple with abstruse subjects through
the medium of a foreign tongue and in many cases, thanks to their mediocre
acquaintance with that tongue, have perforce to memorize their text-books.
We criticize adversely this tendency to memorize but to my mind it
reflects credit on the zeal of the students who, rather than abandon their
quest for knowledge, memorize whole pages, whole books which they
understand but imperfectly. This is, of course, a mere travesty of educa-
tion. . . .I would ask you and myself as University men how should
we have fared in our education if it had been wholly through the medium
of a foreign tongue. I doubt whether we would [not] have abandoned
the attempt in despair; and I am lost in admiration for the gift of those
boys who made a gallant attempt to surmount the difficulties imposed
on them by a vicious system.

An attempt has been made in Poona to impart education
through an Indian language, and, in the view of those who run
the school, the result has been good. This view is shared by
the Government and the public; we, too, aim at providing educa-
tion through the mother tongue.

The President of the first [Gujarat] Educational Conference
had pointed out in his speech that, if the mother tongue was adopt-
ed as the medium of instruction, it would require seven years to
impart the knowledge which at present requires 11 years in the
High School. This is no insignificant saving. The most important
advantage of such a policy would be the reduction in the financial
burden on the people.

Hindi has been included in the curriculum of this school for
the simple reason that it is spoken by about 220 million people.
If a language spoken by such large numbers of our countrymen
can be taught [to the rest], they would all find it easy to under-
stand the meaning of the various political movements. I am con-
vinced that, in India, Hindi alone can occupy the position of a
national language. It has a fine literature, too, and will therefore
enrich our literatures.

The schools under the present dispensation make no provision
for teaching the science of religion. It has been given a place in
the curriculum of this school.

The pupils here will be trained in two occupations :
(1) agriculture and (2) weaving. Incidental to these, they will
get training in carpentry and smithy. They will also receive
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instruction in Physics, Chemistry, Botany and Zoology. In
India, the foregoing occupations occupy the most important
place and anyone who learns them will never have to go in
search of a job.

Every pupil will be taught the means of preserving health and
home remedies for common ailments. The pupil’s physical train-
ing will receive no less attention than the education of his mind.

Every pupil will be taught five languages : (1) Gujarati (2)
Hindi (3) Marathi (4) Sanskrit and (5) English.

Mathematics will include Arithmetic, Algebra, Geometry and
Trigonometry. In other words, the pupils will be brought up to
the level of the present First Year of the College.

History-Geography : The history to be taught will be of
Gujarat, India, England, Greece, Rome, and of modern times.
During the last year, Philosophy of History and Sociology will also
be taught. In Geography, the standard will not be inferior to
what obtains in the schools at present.
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